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 SINTRODUCTION* 


Multicultural. education emanates. from the. philosophy | of - 
cultural pluralism which not only .- recognizes’ the existence of 
‘numerous’ cultural and ethnic:.groups, but also. pr¢ 
egalitarian existence through a fostering of respect fo 

In addition; it is important to recognize. that ulticultural 
education examines those elements common. to society. 


Multicultural studies ‘should enable the entire. U.S. 

population, from the individual citizen to the largest group, to 
make decisions about themselves. and. the social, political, and 
economic realities they face in culturally diverse local, regional, 
.mational, and international. affairs. To bring about ®: 

understanding. of multiculturalism within the various identity 
levels, teacher education institutions need multicultural. programs 
that incorporate systematic change. Without a process fdr: ‘change, 


it will be impossible to transform multiculturalism from a 
classroom concept into a force that will modify the eBbsence of 
society in the United States. tf . 
Multicultural education should not be viewed as a provincial - 
process. Regardless of the clientele, it : solutely 
indispensable to a teacher education program. Multiculturblism is. 
not . compensatory. It recognizes individual . and \ cultural 


differences reflected in learning, human relations, moti 
incentives, and communicative styles. Teacher education 
that are multicultural will give their clients--via expo 
diverse sociocultural” systems, languages, .world vie 
‘philosophies of life--greater flexibility in personali 
interethnic and international skills. 


vational 
programs 
Bure to 
By and 
y and 


Designers of multicultural teacher education programs must - be 
cognizant .of concepts that describe the relationship,intraaidtions, 
or interactions among individuals and groups. These concepts. are 
“racism, ‘sexism, prejudice, discrimination, ' oppression, 
powerlessness, power, inequality,/ equality,,. and stereotypes. 
Designers also must be aware of’ various multicultural conc@épts--. 
ethnic studies, minority studies, bilingualism, women studies, 
cultural awareness, human relations, value clarification, and | 


education. 

fj f 
. ‘The first part of this ‘introduction is excerpted froma 

~ prepared for a National Institute on Multicultural 

Education Standards sponsored by AACTE in December, 1977. 
paper was: prepared by Patricia Bidol, H. Prentice Baptiste, 
Mira L.~» Baptiste, Ernest A. Holmes, and Manuel Ramierz, III. 
paper, "Incorporating a Multicultural Perspective: NCATE's Rev 
Standards for Curriculum," is available from AACTE. 
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The full achievement of multicultural education requires that 
teacher education institutions devise comprehensive plans, which » 
will affect faculty composition and individual--and collective 


‘faculty commitment. to multicultural education. Coordinating and 


assessing multicultural programs also require long-range, op G0sn6, 
comprehensive plans. 


As an- Cae restruftur its programs to include 
multicultural education in 11 its\offerings,: it should not view 
its program in isolation from’ the total education scheme, but 


should consider. the, proposed revisions in. context with she needs of 
the: 


lig total institution's goals and aspirations; 


2. local. school systems (also ealled - local education 
agencies, or.LEAs) that the institution serves, including 


the cultural milieu of the communities served by these 
LEAs; and ; 


3. goals of Palatad national: and local learned socteties “and 
_pkotsassonal associations. : 


In redesigning the teacher education: curricula, the following 
assumptions must Pe mets 


1. The undguanees of the American culture has been. fashidned 


by the contributions of many pa serss cultural groups. into 
an interrelated whole. ‘ 


2.. Cultural diversity and the interaction among different 
groups strengthen the fiber of American society to ensure 
each citizen's inherent right to be an individual. 


3. The isolation ‘or assimilation of any cultural group: ° 
changes the structure of the American culture and weakens - 


its basic intent of enhancing the maximum worth of every 
individual. 


4, The education system provides the critical function of - 
molding attitudes and values necessary for the 
continuation of a democratic society. 


5. Teachers must assume a leadership role in. creating a 
dedication to a cultural pluralistic society in people. 


6. .For teachers to assume roles of leadership, they must be 


‘trained in institutions where the environment reflects 
commitment to multicultural education. 
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As thip | permeation of multicultural. education occurs, it 
shpuld be jremembered that its ultimate goal is to enable’ educators 
toj meet the i dividual learning needs of each student so that the 
student cam .progress to his.or her fullest capacity. This goal -has 


_ no ot been /reached in the past because assessment pracesses were 


yable to Midgnose accurately the capabilities. of students from. 
verse cultjural backgrounds. As multicultural education reaches 
to all Jevqls of U.S. school systems, the diverse assessment - 
ocedure$, curriculum modes, teaching styles, and resource 
aterials/ should support the maximum development of all students 
pgardless of their cultural backgrounds. This maximum development 
cludes/ thp full ‘achievement of the -learner's cognitive and 
ffectivg po entials. “ 


The efgre, inclusion’ ‘of multicultural education throughout 
eacher | eddcation programs: ultimately will involve its positive 
nderstanding and acceptance by faculty and staff of the 
institutiong and cooperating LEAs. The expected outcomes’ of 


multicultural education will be similar for each. individual 


nvolved--the college professor, the teacher candidate, or thé 
pre-kindergarten pupil--but the depth and scope will vary according 
o thejindividual's age, role, culture, and interests. It is 
essential j/that the benefits of. multicultural education apply 
equally -to/all learners regardless of their racial or ethnic 
backgrjounds. Acceptance’ of multiculturalism is vital to the 
well-being/of all citizens. ‘ 


ACCRE cia STANDARDS AND MULTICULTURAL EDUCATION 


ecreditation or reaccreditation from the National Council 
itation of Teacher Education (NCATE) have to _— show 
of planning for multicultural, education. In .NCATE's 


ne doors in January 1979, ‘teacher education institutions 


2 to six categories ’ eacher education 
programs |(those for the initial preparation of teachers through, the 
fifth-year level) .and advanced programs (postrbaccalaureate 
programs jfor the advanced preparation of teachers ‘and. the 
preparation of other .professional school personnel). These 


-.categoriés are (1) governance, (2) curricula, (3)° faculty, (4). 


students, (5) resources and facilities, and (6) evaluation, program 
ey nd. planning. 


Re erences to multicultural education are made ,in_ each of 
these categories. However, the major reference to multicultural 
education is subsumed under the standards for curricula. In both 


“the basic and advanced standards. the following single standard is 


found under "Design of the Curricula:" 


Page 3 


\ Stee \ 
Lg : \ B . P : a 
2.1.1 Multicultural Edueation (and G-2.1.1) |_| \ 


Multicultural education is preparation for the _ so 


in cul urally diverse and complex human encounters. 
realities have ‘both national and international diménsions. 
This preparation provides a process by which an individua 
develops competencies for \perceiving, believing, evaluating, 


_ and behaving in differential cultural settings. Thus, \. 


multicultural ' education is \ viewed as an intervention and an 
on-going .assessment process’ . to help ~ insitutions® . and 

, individuals become more responsive to the human condition, 
individual euitural sia slick and .cultural pluralism. in 
society. - , = a 2 


Provision should be made for. instruction in multicultural 


education in’ teacher education programs. Multicultural . 


education should receive. attention’ in courses, seminars, 
directed readings, laboratory and clinical experiences, 
. practicum, and other types of field experiences. 


“a Multicultural education could include but not’ be limited to- 


-® experiences which: (1). promote ,analytical and evaluative > 
' abilities to confront issues such as participatory democracy, 
racism and sexism, and the parity of power; (2) develop skills — 

. for values clarification including the study of the manifest 
and latent transmission of values; (3) examine the dynamics of . 
diverse cultures and the implications for developing teaching 
strategies; and (4) examine linguistic variations and diverse 
learning styles as a basis for the development of appropriate © 
teaching strategies. 


Standard: The institution gives evidence of planning for 
multicultural education in its teacher education curricula 
including both the general and professional. studies 
components. 


As teacher education institutions make an effort to develop, 
implement,. evaluate, and redesign their mwlticultural education 
programs to comply with the Standards, they have requested 


‘assistance from AACTE and NCATE. Through a NIE-funded project, 


Knowledge Interpretation Program: Erepering Educstors to Provide’ 
ucationa ulty, as been able to develop four documents 
to assist TRetitotions in the process of designing and redesigning 


multicultural education programs. One of the four, this document 
provides a set of guidelines to be used in planning and evaluating 


“multicultural teacher education programs. These guidelines go 


beyond the minimum requirements of the NCATE Standards toward 


of designing: exemplary teacher education programs’ that reflect 


< 


it 


\ multicultural education and the provision of educational equity. 


throughout their policies and programs a commitment to 
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The other three documents are: 


wey 1, Multicultural Education: Pre ary ‘Educators to Provide 
ed “nine papers 


examine strategies “for be entae multicultural : eduvation 


into practice in teacher ane enEON: programs, ° 


q y é ; 
and reference materials for possible ees in: preservice, 


inservice, and graduate classes. 


2. An Annotated Bibliography of~ Materials. “Educational ©.” 
uit or leacner ucation. comp a tS resources | 


3. Case Studies ‘of Teacher Education Programs for Preparing... 
Educators to provide Fducational — oft ~ A collection of : 


Case studies based on data from "Site visits to 14 


-institutions that varied in. size, geographical region,.and. 


"4 ethnic and racial: composition of the student..and community 
populations. ' The collection presents °: alternative 


' strategies for SIDE SMET YE multicultural teacher’: — 


education progranss 


ANIZATION OF THE GUIDELINES 
/ 
/ 


These Guidelines. have been peashived using the same Gategories as. 


NCATE's Standards for the Accreditation of Teacher Education. Some 


of the “categories are broken into more Specific subcategories as) 


follows: 


<0 Governance of Teacher Education Programs 


1d 


e 0 Curricula for Preservice er ae Education Programs 


2.1 Design of Curricula 
2.2 The General Studies Component | 
' 2.3 The Professional Studies Component 


Bs Se | Content. for the Teaching Specialty 

2.3.2 Humanistic and. Behavioral Studies 

2.3.3 Teaching and Learning Theory with Laboratory and 
Clinical paGRP Lene ay 


-3.0 Faculty for Teacher Education ‘Programs 


3.1 Competence and Utilization of Faculty 
3.2 Faculty Involvementywith Schools 
3.3 Conditions for Facutty Development 
3.4 Part-Time Faculty : 


. . ‘Page... 5. 
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‘4.0 Students in Teacher Education Programs . .- re 
4.1. Admission of Students | ee 

“4,2 Retention of Students — 4 Pe at 
4,3 Counseling and Advising for Students ee pst 


5.0 Resources and Facilities for Teacher Education Programs 


5.1 Library 
5.2 Materials and Tistpusttonel Media Gevkey 


6.0 Evaluation, Program Review, and Planning 
6.1 Evaiuation of Graduates . i 
6.2 Use of Evaluation Results to taerave pens 
6.3 Long-Range Planning 


Not all of the subcategories “used in. the NCATE Standards are 


addressed in these Guidelines, It was inappropriate to cae ae ee 
‘multicultural education in’ Some of those subcategories, ‘such . 


"Physical Facilitges and Other Resources." 


e° 


These Guidelines are designed as a self-evaluation « instrument: 


- for teacher education institutions. Although ‘the categories are 


organized quite similar to the NCATE Standards, ‘these guidelines 
are not an official document of that agency. We recommend that 
institutions seeking NCATE accreditation or reaccreditation. use 
these guidelines to evaluate their current commitment ,b0 : 


‘multicultural education. as reflected through policies and programs. 
' With this information as-a basé, institutions then can develop more © 


effectively a plan for integrating’ multicultural education . 
throughout their programs, a 

In the material that follows, a-guideline is given for each of 
the six major categories. These guidelines are written as "should" 
Shateneats directly following the title of the wii id 


_ There are two parts to each of the sGumablee. ie" except for 
2.3.41, 2.3.2, 2.3.3, and 2.3.4. Each includes a. guideline directly 
following the title of the. subcategory, This guideline is followed 
by ‘one to fifteen evidence questions that will assist the 
institution in knowing whether or not it is meeting the guidelines. - 
These questions are simply to allow an institution to evaluate how 
far it has progressed toward complying with the stated guideline.” 


Subcategories 2.3.1, 2.3.2, 2.3.3, and 2.3.4 each include 
evidence questions, but no guideline since the guideline for 2.3, . 
"The Professional Studies Component," applies to these Sen reone a 
well. 
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. Institutions are encouraged to use -these Guidelines to 
initially evaluate their total teacher education program in terms - 
. Of their commitment ‘to multicultural _ education. The -hook is... 
‘ designed to be used ag a wpyrking document. Blank spaces. haye been 
left between questions hat evaluators can respond in that 
space. | : - : ee alk; 
: lo» \ ; a : 

Although these Guidelines. will be \especially valuable to 
institutions seeking NCATE accreditation or reaccredtiation, they 
can assist: any sinstitution that , is seriously concerned about’ 
integrating muttioultural education throughout -its -. teacher. 
education: p ogram. ‘The Guidelines also.,should be helpful to 
institution ‘and ‘agencies that provide ‘inservice training for 
educators because their goals likewise should be to make all of 
their programs - ~ more reflective of. our. culturally diverse society. | 
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. monitor 


. program? 


What person or. committee has been designated: to develop a 

plan to. systematically design, implement, evaluate, 
and report-on the progress of the integration of 

multicultural education. within. the teacher education — 


i 


How are persons in decision-making positions involved - in a 
. the ‘development and implementation of a plan 


for . 
multicultural education? 


’ , = a \ - » 
* 


‘ eo, ¢ 
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In what way does the education unit's budget reflect | 
support for multicultural education? 


\ Paik 
How has the education ‘unit’ systematically investigated 
their practices and policies to determine where race,. 


‘ethnic, age, and sex biases and discrimination oecur? _ 


’ 3 ‘ ‘ 
. es ey) Ps t 


_ How are. women and minorities represented .in faculty 
‘leadership positions and 


on governance committees in 
proportion to their representation’ on the faculty?’ ~’ 
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a: 0 CURRICULA FOR PRESERVICE TEACHER EDUCATION PROGRAMS 


a ‘Guideline: - The: curricula of the ewhapudien teacher education 
A ae program should prepare students (1) to teach from a 
multicultural perspec ve an o work: effectively w , 


all students regardless o eir ethnic background, sex, age, 
* socioeconomic level, or exceptionalities. — : 
2.1 Design of Curricula for Multicultural Education 


Guideline: Multicultural content and experiences ‘should be. x 
integrated. throughout the curricula | of preservice teacher = -- 


A. How is preparation. in nue anibinel eaucstien: dnatuded in) 
the institution's objectives enter teacher education 
curricula objectives? 


H's 


- z's 


5 , . a” | id 4 . : r 
B. What course»work and experiences help “the preseryice 


‘ teacher develop competencies for teaching’ about our 
he 4 od multicultural society? oe gO ; 
— , 
see gt -C. What course work and experiences help the preservice . 
_ teacher. develop competencies aor eRe in a ranganly 8 
or ethnically pL years: ei tuations ; 
— 
a 
~ ; 
3 ae 3S, 
, Y- “a es Were 
<a a NHS 5 * ° : “ Page 0 " 
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‘What course work and experiences help the preservice ~- 
teacher develop analytical- and evaluative. skills for 
understanding the ethnic and socioeconomic factors in a 
lat . og : 


E, What course work and experiences help the préservice 
--teacher understand and: confront the following?! 


dy) Racism?” ah ni seg. 3 
fel Seeeeemy 
(3) Exceptionality? | i 
© get ‘. : Wty a ' | | ‘® : 


(5) Classism? | | 


é : z 4 : a+ é Be Ee ae” 


iicuey To ae What aco portunttias tare deaviaee for ce ere en Oe ae 
ic a * to have experiences in = one’. or'more cultura settings | : 
eg ee” different. from the alia of ithe: preservice | teacher?” 
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: mo visiting@foreign / scholars and  Faoulky _ member st. with ** J< 
so 3 os. - international experiences? 4 eae 
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J. 


What short-range and long-range plans have _— developed . 


What is the time line for implementing these plans? 7} 


. at rc =. ‘ . ea . 

te CH tot 

! - 2 
BNE ds a nok, Me 4 ghiahe 


ae ee ork 
ay. Ceara ss 


Vhat privialons 4 are. Bee to. examine. “thea, dynamics of ” 


diverse .cultures ‘and the. rik ks sibeiaar ay or developing, . 


| teaching ‘strategies? 


~ . 


Pemeny, of appropriate teaching - strategies? — ; 


What. priocess has ena developed for anlayzing text books 


to assure the selection of racially, ethnically, and 
- sexually unbiased resources? ine? “ ie , : 


et ; . -_ 


Raat 


to strengthen a multicultural dimension, in all ici ho ee 


the teacher education eurriculum?. ! . s 
= ie ‘ od ‘ | z 
| “I 
a = ; 
i 


‘ 


~~ 3 : eS e 


- A 


provisions are made to examine the linguistic © 
varigtions. in diverse ‘learning styles as a basis for the 


ge 


| “phe The General Studies. Component, . for Preservice. 


Teacher 
Education Curriculum 


Guideline: The eneral studies com onent should provide the 
-y-for student to stud Saltural dt verst ey from both 


| he , 

A. What collaborative communication ‘Links to the faculty of | 
general studies has been - developed. to support. the 

| inclusion of multicultural education in: general studies? 


’ ee Pere a — : X . 
ae B. What courses related to multicultural education 


are. 
offered in the fet owing general. studies | MPSS UPAL DES: , 


(1) Anthropology? eae a 


(2) Sociology? 


| 
.(3). Psychology? ._ : a ye 3 
, ' 
(4) History (including ethnic studies)? « bee 
Pe ; 
4 ; x fe es . 
yk a. 
‘i ¥ . . saa “a 
Uy prtre wt : i 1 9 
ar seid % i . : : : re : 
v ey - ae é a 4 


(5) Literature? * ~ os Zs 
\ . & 


\ 


| 
| 
\ 


\ 
ry ° 
1 


(6) Other? ea 


C. In what. courses are students exposed to knowledge’ to help 
them understand diverse life styles, positive _ attitudes, 
_and -unique contributions of various cultural : “groups? o8 


D. What systematic process has been developedw: to encourage. 
- students to select courses related to “multicultural 
‘education from ane general studies? 


ry 


- 4 


w . 


the ‘pravassional: Studies Component for Ereseryace Teacher © 
Beueatten Curriculum ge." = . 


- Guideline: ‘The. rofessional studies component anouie Aneide: 
ex eriences that Will allow students to understand cultural 


vers and .its m ations or é eve Lopmen 0 
“appropriate teac ng strategies, 2 


3 : al . A . 
— - ; : : 
. 


° . % 


wR 


ly 


tay Me 


a 4° Content for the Teaching Specialty - 


. a ts How has multicultural education been incorporated into 


courses required for the teaching specialty? | - 


4 


has developed a list-.of resources that could be used. for 
- the incorporation of multicultural concepts ‘in courses?. 


> : a : 4 


com What’ assistance is being provided to faculty toward the 


fi 


2.3.2 Humanistic and Behavioral Studies 


course syllabi for educational sociology, history of: 
psychology, and other foundations» courses? 
ap . & i Ss 


bs 2 


B. What evidence indicates that each teaching specialty area’ 


inclusion of multicultural dimensions “in their courses? 


ri oe 


A. What aspects of multiculturalism—are- included: in the 


education, philosophy of education, — educational 


: % B. What aspects of ‘wuietenitaralian are referred ‘to. in. text : 
ie; oom readings for these courses? 


a 


’ i > . ’ 1 ] : ee ok. 
C. What evidence indicates that " each area in’ the 
_ professional studies component ‘has developed a list of 


resources that.could be used for: the incorporation of 
- multicultural concepts in courses? . - 


| 


4 


D. What assistance is being provided to faculty toward. the- 
inclusion of multicultural dimensions in their courses? 


| 


‘. , 
@ 


26303 Tenonine and te arning Theory with Laboratory and Clinical 
yExperignce «7 °° * . é 


Ps. What provisions are made for | preservice. teachers to. 
4 7. develop skills to. design and. critically evaluate . 
a Vag educational policies,” institutional practices, curricula,. '. 

: textbooks, classroom environment; evaluation: ‘instruments,... 
” ' and teaching SUPAVERTES - from am 1ticultural® perspective? 


| j = 
\ | aes ° . 


4 
| j 


i 
i 
1 
" 
1 
| 


Oe 


rf 


oT ee a 
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3.0 FACULTY FOR TEACHER EDUCATION PROGRAMS 


Guideline: The teacher education faculty should reflect the 
institution's commitmen o mu cultural education. 
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CniNetioat The teacher education program should be designed 
to ehocurace a culturally diverse student body. Pak: . 


‘ Admission. of Students 
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